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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for 
the 2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Oasis Academy Leesbrook 

Number of pupils in school  798 

Proportion (%) of pupil premium eligible pupils 42% 

Academic year/years that our current pupil premium 
strategy plan covers 

3 

Date this statement was published 20/10/2021 

Date on which it will be reviewed 31/08/2022 

Statement authorised by Sarah Livesey 

Pupil premium lead Rebecca Jenkins 

Governor / Trustee lead Jane Hughes 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £202,460 

Recovery premium funding allocation this academic year £30,740 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£233,200 
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Part A: Pupil premium strategy plan 

Statement of intent 

Oasis Academy Leesbrook is a school where all Pupil Premium students receive a 

personalised educational experience. Pupil Premium students’ academic skills, habits and 

personalities are developed allowing them to successfully progress to work or further 

education, whilst making a positive contribution to our community. We prepare our Pupil 

Premium students to be future local, national and global leaders who the community look 

upon with pride and admiration. 

Our Pupil Premium students’ outcomes (in terms of progress and attainment) will equal, if 

not exceed, those of their non-PP peers.  

This plan outlines how will achieve this through research-based, targeted strategies and 

other wider strategies which: 

- focus on high quality teaching for all;  

- ensure that we meet the needs of all; and, 

- address the specific barriers to achievement of our Pupil Premium students. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Contextualised challenges of our cohort: 53% of our disadvantaged 
students are also EAL, 24% also have a SEND. 11% of our disadvantaged 
students are EAL and have a SEND. 

2 82% of our students were admitted to our school at the standard time of 
admission (July 2021 data) 

3 Many of our disadvantaged students arrive at Leesbrook below age-related 
expectations in terms of their reading ability (44% of non-disadvantaged 
students arrive below national average, this is 51% for our disadvantaged 
students). 

4 Many of our disadvantaged students arrive at Leesbrook below age-related 
expectations in terms of their maths ability (30% of non-disadvantaged stu-
dents arrive below national average, this is 48% for our disadvantaged stu-
dents) 

5 Our PA (Persistence Absence) % for disadvantaged students is greater 
than that of our non-PP students (16.1% compared with 14%). Our assess-
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ments and observations show that persistent absenteeism negatively af-
fects our disadvantaged pupils’ progress. This is supported by national 
studies. 

6 Our internal assessments, student/family voice, and teacher/pastoral 
observations suggest that school closures in 2020/2021 disproportionately 
affected our disadvantaged students. These findings are supported by 
national studies. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Eliminate the gaps in literacy for 
disadvantaged students currently behind 
reading age. 

Reading age for all disadvantaged 
students reaches at least chronological 
age 

Eliminate the gaps in maths for 
disadvantaged students currently behind 
numeracy age. 

Numeracy age for all disadvantaged 
students reaches at least chronological 
age 

Excellent attainment among disadvantaged 
pupils across the curriculum at the end of 
KS4 

By the end of our current plan in 2024/25, 
100% of disadvantaged pupils enter the 
English Baccalaureate (EBacc). 

 

2024/25 KS4 outcomes demonstrate that 
disadvantaged pupils achieve an average 
Attainment 8 score of 48. 

All our students feel happy and healthy, 
including those who are disadvantaged. 

Qualitative data from student voice,        
student and parent surveys, and observa-
tions shows that our students are happy 
and healthy. 

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

The overall attendance rate for all pupils 
being above 96%, and there is no attend-
ance gap between disadvantaged pupils 
and their non-disadvantaged peers. 

 

The percentage of all pupils who are 
persistently absent being below 10% and 
this equals the figure among 
disadvantaged pupils  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £122,700  

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

IRIS programme used to 
ensure high quality 
teaching via instructional 
coaching 

Instructional coaching is supported by 
evidence from randomised controlled trials, 
meta-analysis, A-B testing and evidence 
from systematic research programmes. Our 
instructional coaching model ensures that 
our professional development “builds 
knowledge, motivates staff, develops 
teaching techniques, and embeds practice”, 
as recommended by the EEF. 

Effective professional development 
guidance report EEF 

1 - 6 

Mixed-Prior Attainment 
Grouping and 
group/collaborative 
learning 

Setting/streaming has been shown to 
negatively impact disadvantaged students’ 
progress (EEF toolkit) and more recently 
students’ wellbeing: 
https://srcd.onlinelibrary.wiley.com/doi/full/1
0.1111/cdev.13674 

All classrooms are laid out with group tables 
which allow for the best collaborative 
learning approaches (also listed by the EEF 
as adding +5 months to student progress on 
average).  

Collaborative Learning Approaches EEF 

1, 3, 4, 6 

Baseline standardised 
testing programmes 
(Hodder Maths numeracy 
age, NGRT, CATS) 

Lost learning and gaps in knowledge/skills 
can be identified, allowing teachers to plan 
lessons more accurately and meet the 
needs of all. Targeted support can be 
directed to those who need it most following 
a diagnostic assessment 

Assessing Learning EEF 

 

Maths & English mastery The EEF Toolkit lists Mastery Learning 
approaches as having an average impact of 
+ 5months on student progress. 

Mastery Learning EEF 

1, 3, 4 

Appointment of Leesbrook 
Excellence Programme 
Lead (Explicit teaching of 
metacognitive and self-

Meta-cognition and self-regulation are listed 
by the EEF as the most impactful strand of 
the EEF Teaching and Learning Toolkit (+7 
months’ progress). Metacognition and self-
regulation EEF 

1, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://srcd.onlinelibrary.wiley.com/doi/full/10.1111/cdev.13674
https://srcd.onlinelibrary.wiley.com/doi/full/10.1111/cdev.13674
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
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regulatory strategies & 
Leesbrook Peer Tutoring) 

Peer tutoring is supported by the EEF’s 
Teaching and Learning Toolkit which 
suggests this strategy has an average 
impact of +5 months on student progress. 

Peer tutoring EEF 

Whole-school reading 
strategy (Reading Plus); 
appointment of Reading 
Lead and over-staffing 
English department 

Reading Plus comprehension programme 
roll-out across Key Stage 3. Reading Plus is 
recognised programme with positive impacts 
proven over large-scale studies, particularly 
for disadvantaged students. Reading 
comprehension strategies are listed by the 
EEF as having an average impact of +6 
months on student progress. 

Reading Comprehension Strategies EEF 

3 

Oracy language 
intervention (led by new 
English staff member) 

The EEF states that, on average, oral 
language approaches have a high impact on 
pupil outcomes of 6 months’ additional 
progress. 

Oral Language Interventions EEF 

1 

CPD for Oasis Horizons 
project to support the use 
of iPads in and out of 
lesson. 

Tablets given to all students and staff to 
remove the digital divide in and out of 
school. Evidence shows that students who 
have access to the internet and its wealth of 
resources and learning provision make 
significant improvements in outcomes. EEF 
research suggests that individualised 
instruction can add +4 months impact on 
student progress. 

 

Access to our online curriculum via Teams 
supports students who arrive mid-year to 
catch-up. 

Remote Learning: the Digital Divide (Sutton 
Trust) 

1, 3, 4, 6 
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SISRA analysis to support 
PP data analysis and 
effective resultant 
strategies used by every 
class teacher  

Knowing how best to support our students to 
learn is key to improving outcomes. 
Individualised instruction and feedback (both 
supported by SISRA analysis) are cited by 
the EEF Toolkit as strands which lead to +3 
and +6 months’ progress respectively. 

 

Feedback EEF 

Individualised Instruction EEF 

1 - 6 

Implementation of 
instructional coaching for 
teaching assistants and 
EAL support staff 

Improving the efficacy of our support-staff 
will lead to greater independence and 
outcomes for our most in-need students. 
Instructional coaching is backed by 
evidence from randomised controlled trials, 
meta-analysis, A-B testing and evidence 
from systematic research programmes. 

Effective professional development 
guidance report EEF 

1 - 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.suttontrust.com/our-research/remote-learning-the-digital-divide/
https://www.suttontrust.com/our-research/remote-learning-the-digital-divide/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
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Extended school day 
(compulsory cultural 
enrichment programme 
for all, homework club 
every evening & breakfast 
club every day) 

 

Hegarty Maths access for 
all students 

We know that giving students access to 
high-quality enrichment and a free 
breakfast/access to a quiet space to work 
disproportionately impacts our 
disadvantaged students. Many of our PP 
students do not have a space to work at 
home and/or do not have high-quality 
opportunities to broaden their horizons 
outside school hours. 

Homework EEF 

Oasis Leesbrook Cultural Enrichment  

1 - 6 

Provision Maps software 
to provide clear, evidence-
based strategies for all 
SEND & HPA students 
easily viewable to all staff 

Knowing how best to support our students 
to learn is key to improving outcomes. 
Individualised instruction and feedback 
(both supported by our Pupil Passports) are 
cited by the EEF Toolkit as strands which 
lead to +3 and +6 months’ progress 
respectively. 

Feedback EEF 

Individualised Instruction EEF 

1 - 6 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £33,500  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Phonics Interventions 
(Fresh Start Phonics)  

Phonics interventions have a positive 
impact and phonics is a vital 
component in the development of early 
reading skills, particularly for children 
from disadvantaged backgrounds. 

Phonics EEF 

1, 3 

Numeracy 
Interventions  

Maths pre-teach small group sessions 
and KS2 catch-up small group 
sessions have been shown to boost 
confidence and raise attainment. 

Small group tuition EEF 

4 

Transition Centre 
(primary trained) 
teacher 

Having a primary expert teach our 
most in-need students (many of whom 
are not yet KS3-ready), ensures rapid 
progress can be made and enables 
students’ transition to mainstream 
classes. 

1 - 4 

KS2-3 Transitional 
two-week Summer 
Academy for 
academically and 

With a focus on curriculum continuity, 
embedding our Leesbrook 
routines/expectations and establishing 
healthy peer networks, our Summer 
Academy ensures a more successful 

1 – 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://www.oasisacademyleesbrook.org/learning/curriculum/cultural-enrichment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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socially vulnerable 
year 6 students 

transition to secondary for these 
students. 

Transitions Tool EEF 

One-to-one and small 
group tutoring 
programme for 
students whose 
learning has been 
most impacted by 
school closures. A 
significant proportion 
of the pupils who 
receive tutoring will be 
PP, including those 
who are high prior 
attainers. 

Where tuition is targeted at specific 
needs/deigned to address particular 
knowledge gaps, it can be an effective 
method to support students who have 
missed learning.  

One to one tuition EEF  

Small group tuition EEF 

6 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £77,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Appointment of Mental 
Health Lead (Pastoral 
Team) 

Interventions led by our Mental Health 
Lead will focus on the explicit teaching 
of Social and Emotional skills. 

SES EEF 

6 

Appointment of 
Attendance and 
Pastoral Officer 

Attendance and punctuality 
interventions led by this staff member 
will focus on parental engagement 
and strategy will be guided by the 
EEF’s Guidance Report 

1 - 6 

City in the Community Proven programme to improve 
attendance, punctuality and student 
outcomes 

6 

Appointment of EAL 
Teaching Assistant & 
time given to current 
EAL lead to support 
INA families to apply 
for FSM 

In our experience, our International 
New Arrival (INA) families often arrive 
to the UK with little or no English. 
They do not immediately qualify for 
FSM, despite being in real need of 
support. Our EAL lead supports our 
most disadvantaged families navigate 
the benefits system in order to apply 
for UC, and subsequently FSM. This 
lightens the burden on the family and 
supports student attendance and 
wellbeing. 

2 

Fully funded 
instrumental lessons 
(Oldham Music 
Service) 

We believe that all students should 
have the opportunity to learn how to 
play a musical instrument. Evidence 
strongly suggests that learning a 
musical instrument supports brain 

1 

https://d2tic4wvo1iusb.cloudfront.net/documents/support-for-schools/school-improvement-planning/EEF-School-Transitions-Tool.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/3-wider-strategies
https://educationendowmentfoundation.org.uk/public/files/Publications/ParentalEngagement/EEF_Parental_Engagement_Guidance_Report.pdf
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development. In addition, the wider 
benefits of music such as more 
positive attitudes to learning and 
increased well-being have also 
consistently been reported. 

Music Education (DfE, 2021)  

 

Total budgeted cost: £ 233,200 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1006059/Report_on_the_call_for_evidence_on_music_education.pdf
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Internal data showed that the progress made last year by our disadvantaged students was 

lower than in our previous 2 years. In our year of opening (2018 – 2019), our 

disadvantaged students made equal or better progress than our non-PP students. Our 

progress outcomes from last years’ strategy were therefore not met. The primary reason 

for our disadvantaged students’ underachievement is the impact of school closures due to 

Covid-19. Across the UK, partial closure was most damaging to disadvantaged pupils. We 

lessened this damage by ensuring our lessons were live in March 2000, and fully live via 

Teams by September 2020. We gave devices to all students who needed one to ensure 

they could access our broad and balanced online curriculum. Our online learning mirrored 

the regular school day; students attended a live Family Time at the beginning of each day 

followed by remote, live lesson versions of their usual timetable. A register was taken for 

each lesson as usual. Engagement (attendance at each session) was among the highest in 

the Trust. Nevertheless, there was an average gap of -5% in the online attendance of our 

disadvantaged students, when compared with our non-advantaged students. Students 

accessing our curriculum from home cannot be a substitute for a high-quality professional 

in the classroom. Quality-first in-person teaching, and providing a safe, secure learning 

environment, were our key priorities upon re-opening in March 2021, and remain a focus 

for our PP strategy. 

Students also crucially missed out on the stability and routine which our provision at 

Leesbrook provides. We can see from teacher/pastoral staff observations and CPOMS 

logs that our children’s wellbeing and behaviour were impacted negatively by the pan-

demic. Many of our students lost a close relative to Covid. Our appointment of our Pastoral 

Intervention Lead to support this, via 1:1, small group, familial and in-class interventions 

has been a success, which most students now needing less time with their mentee, record-

ing improved wellbeing, behaviour and attendance. As a growing school (we welcomed 

300 new year 7 students in September 2021), it is imperative that we expand this model to 

support our growing cohort. This is also reflected in our PP strategy moving forward.  

 


